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Group Discussion

• What do you do in order to help learners develop listening skills?

• What activities/resources do you use to help learners develop listening skills?

• What do you do to help learners succeed in a listening comprehension 
activity/question?



Research Project: Developing CSL school learners’ 
listening competency through the bottom-up learning 
approach and its impact on their self-efficacy in listening

• Our aim: To help learners improve their overall listening skills and performance in 
exam-type listening comprehension activities

• Research questions: 

⮚To what extent does the series of learning activities based on the bottom-up 
approach impact on learners’ performance at exam-type listening comprehension 
activities

⮚To what extent does the series of learning activities impact on learners’ self-
efficacy in listening skills

• Teacher-Researchers: Ju-Hsuan Wang, Nicki Lin, Yi Zhang, Jenny Yan











Activity - 1

You will hear each question twice.

Please Circle the correct Pinyin heard out of 4 options.

1. fángzi       pángzi      fángshi   pángshi

2. dūfáng chúfáng dūpáng     chūpáng

3. dēkù dēmù        chēmù      chēkù

4. lètīng       kèlīng        kètīng       lèlīng



Activity - 2

You will hear each word twice.

Please write down the meaning of each word you hear.

1.

2.

3.

4.



Activity - 3

You will hear each statement twice.

Please fill in the gap with the meaning of the missing word.

1. 我家的______很大。

2. 他家没有_____吗？

3. 我的_______不小。

4. 我家有一个______和一只猫。

Wǒ jiā de                   hěn dà。

Tā  jiā  méi yǒu              ma？

Wǒ de                      bù xiǎo。

Wǒ jiā  yǒu  yī  ge                   hé   yī  zhī māo 。



Listening 
Comprehension 
Activity



Pair-work 

• Reconsider the series of learning activities that you have just experienced.

• What knowledge/skill does each activity aim to help learners to develop?

• What do you think of this series of activities? To what extent do you think it will 
help learners to develop their overall listening competency and/or their 
performance at exam-type listening comprehension activities? Why or why not?



STEP TWO: Bottom-up Listening Approach: 

▪ Intervention task 1 - Phonological Decoding: Circle the correct Pinyin 
heard out of 4 options

▪ Intervention task 2 - Word Recognition: Write down the meaning of 
the word heard 

▪ Intervention task 3 - Metalinguistic Awareness: Gap-fill activity to 
check if students manage to recognise the new vocab in the sentence 
(students to fill in the gap with English).

STEP ONE: Presentation of 4 new words:   
Input frequency from the teacher: 

▪ present 3 times

▪ practise (three steps questioning: Correct or Incorrect? A or B? What’s 
this? )

▪ 1st set of vocab: 房子/厨房/客厅/车库; 2nd set: 商店/超市/邮局/
银行; 3rd set: 教堂/公园/车站/警局

POST TEST: Listening Comprehension Test

Lesson Plan

Top-down processing (conceptually-driven; moving towards BU)

Schema (Underlying structure that links part of the text)

Script (a sequence of events or discrete parts of the text)

Concept( a mental representation of the text)

Meaningful chunks and phraes

Parsing speech stream

Phoneme recognition 

Bottom-up processing (stimulus driven; moving towards TD)

(Directionality of TD and BU processing- Siegel & Siegel, 2015)



1. Results of Listening Comprehension Test- used for Baseline test/Post tests/Delay test. 
▪ Listen to an audio recording (3:32 mins)  
▪ Answer 9 questions

2. Self- Efficacy Questionnaires:
▪ Review their confidence level by answering 5 questions. 

Lesson 1

Baseline Test
&

Self-Efficacy 
Questionnaires

+
Post test 1

After intervention 1

Lesson 2

Post test 2 
&

Self-Efficacy 
Questionnaires

After 
Intervention 2

Lesson 3

Post test 3

After  
intervention 3

Delay Test

&

Self-Efficacy 
Questionnaires

3 weeks 
later

Data Collection



Finding 1 The increased rate from baseline to Post test 3 is significant. It demonstrates that, 
without taking notes and studying new words at home, students were able to 
memorise the vocabulary due to the bottom-up approach. After a three-week gap, 
the rate decreased by 22%. Students still maintained a good level of vocabulary 
retention in comparison with Post test 3.

The table highlights the words that students memorised most successfully throughout the process.



EQ 1. Overall text
EQ 2. Details 
(keywords/key 
information)
EQ3.  Unknown 
words
EQ4.  Opinions

A Spearman’s correlation 
coefficient of
0.3-0.7 
a moderate association

>0.7      
a strong association

between two variables

The trend in self-efficacy level looks similar to the trend in test results. Overall, the 
intervention was beneficial both in improving listening proficiency and in raising the 
students’ self-efficacy. Students’ confidence level increased when their performance 
improves.

Finding 2 

There is a positive correlation between the self-efficacy test and the delayed test:

Question 2 (listening to details) has the strongest correlation with the test results, which shows 
students’ confidence in distinguishing the key words is significantly related to them. The correlation 
table reflects our teaching method since the bottom-up approach aims to decode words in the text.

The correlation between the self-efficacy 
test and the delayed test



Limitations and Further Exploration
• We did not investigate which specific strategies students found most 

useful. (We only asked whether or not they liked the whole listening practice.)

• Due to the time limits for each lesson and for data collection purposes:  

 the listening activities may look bland. Some students were reluctant to complete 
them. 

 Some elements of the words were not tested (i.e. tones), or not tested properly 
(there is a big jump between the gap filling activity and the final task.)  

• We did not explore the reasons why most students memorised the first 
set of vocabulary better than the other two sets.  

• Further exploration for teachers: more able students prefer to copy 
words down in the lesson because it helps them learn words more 
“properly” (in their words).



Group Discussion

 What do you do in order to help student develop cultural knowledge? 
What cultural knowledge do you intend to target?

 How do you integrate cultural knowledge into day-to-day teaching 
and learning?

 What do you know about CLIL? What do you think of it?



Research Project: Developing culture-integrated 
language learning material and its impact on CSL 
school learners’ perception of CSL learning
• Our aim: To explore approaches to integrate cultural knowledge into day-

to-day teaching and learning and to develop understanding on its impact on 
learners’ motivation in CSL

• Research questions: 

How to apply CLIL 4C framework in developing geography-knowledge-
integrated language learning material for UK KS3 learners?

To what extent does learners’ learning experience with the material impact 
their overall self-efficacy in Chinese learning?

• Teacher-Researchers: Jennifer Chen, Mu Guo, Hanghang Huang, Yun 
Liu, YiShan Lu, Maria Pia Maggioni, Mengru Xie



Language vs Culture

A language is not just words. It's a culture, a 
tradition, a unification of a community, a whole 
history that creates what a community is. It's all 
embodied in a language. 

--- Noam Chomsky, American Linguist



CLIL: Content and Language Integrated Learning.



Pair-work  
• You will be given a set of material developed and used during this 

short geography-based soft-CLIL programme. Have a close look at 
each activity in the material.

• What language knowledge and language activities – communication -
would learners develop and be able to carry out through those 
activities?

• What knowledge related to Chinese culture would learners develop?
• What geographic knowledge (not necessarily linked to Chinese 

culture) would learners develop?
• What types of cognitive processing would learners be engaged with 

while learning through each activity in the material?



Revised Bloom’s Taxonomy: A Learning Taxonomy (Darwazeh & Branch, 2016)

Cited from Darwazeh, A. N. (2017). A new revision of the [revised] 
bloom's taxonomy. Distance Learning, 14(3), 13-28.







běi         jīng

north capital

Beijing



běijīng  zài   běibian

北京 在 北边

Fun Fact about Beijing: 

You can buy green-bean-flavoured ice pops in Beijing!





shàng       hǎi

on sea

Shanghai



shànghǎi zài hǎibiān

上海 在 海边
Fun Fact about Shanghai: 

Shanghai maglev train can travel at speeds of 270 mph!

It can take passengers the 19 miles from downtown Shanghai to the 
airport in just 8 minutes!

Put together, all of China’s railways lines could loop around earth 
twice!





west peace
Xi ’ an

xī            ān



xī'ān     zài   xībian

西安在西边

Fun Fact about Xi’an: 

In 2010 a 2,400-year-old pot of soup 
was unearthed in Xi’an, China.





Intervention: 15 min/wk, for 4 consecutive weeks

1. Rivers and mountains (Yangtze River, Yellow River; Taishan, Hengshan x2, 
Songshan, Huashan) 

2. Cities (Beijing, Shanghai, Xi’an)
3. Famous landmarks (The Great Wall, Oriental Pearl Tower, Terracotta 

Warriors, Victoria Harbour)
4. Weather (hot, cold, wind, cloud, rain, snow, sunny)



Data Collection

Data was collected through 

the two questionnaires 

(CLIL Experience+Self 

efficacy)



Research instruments: 140 valid questionnaires

How far do you agree with the following statements 

on a scale of 1 (strongly disagree) to 5 (strongly 

agree):

1. It is important for me to speak Mandarin 

well

2. I want to speak Mandarin well

3. Mandarin is a difficult language

4. I believe that I can speak Mandarin very 

well

5. I have a talent to learn a foreign language

How far do you agree with the following statements on a 

scale of 1 (strongly disagree) to 5 (strongly agree):

1. I enjoyed the lesson

2. I was clear about the learning objectives

3. I made progress in Chinese language learning.

4. I liked the activities

5. I liked the resources

6. I liked learning extra knowledge through another 

language

7. I had to concentrate more to follow the lesson

8. I felt more motivated in language lessons

9. I look forward to learning in this way again

10. What were you most pleased with? Mention the best 

thing about this lesson. (Open question)

SELF-EFFICACY QUESTIONNAIRE

CLIL EXPERIENCE QUESTIONNAIRE



Finding 1 Generally students express a better self-efficacy after the intervention. 
Students can visibly see their own progress and therefore their self-efficacy 
increased. Based on the self determination theory, competence in learning 
will increase motivation.

The mid- ability students’ self-efficacy increased significantly, implying that the interventions were 
beneficial to the majority of students. 

The CLIL experience is in strong positive correlation with their Self-Efficacy.



Finding 2 The 3 main aspects of our analysis revolve around the data collected from self-
efficacy questionnaires, from CLIL experience questionnaires and by running a 
correlation between the two to see if there was any relevant connection.

In the CLIL experience questionnaires, it can be noted that the CLIL experience is in strong positive correlation with 
their Self-Efficacy.

We can therefore hypothesize that Q3 (I feel I made progress in the Chinese language) is crucial and it is linked to 
the concept of metacognition (the idea of guiding students to see their own progress)



Limitations and Further Exploration

• The data of self-efficacy doesn’t change significantly throughout the 
research process. More qualitative data will need to be collected to 
gain the insight of the impact of the intervention. 

• To make sure students are answering truthfully to the 
questionnaires or not as it sometimes felt that they answered what 
they thought we wanted to hear

• Time limit. 15 minutes per lesson in 4 weeks - if we could make it 
longer the intervention could take us to more significant results. 

• We believe that the more time will allow more structured 
interventions that could follow to the letter the CLIL approach.



Group Discussion 

• What do you think of these two approaches ?

• Would you integrate the bottom-up approach listening learning activities 
approaches into your day-to-day teaching and learning? Why and why not?

• Would you like to develop and integrate a soft-CLIL programme into the 
Mandarin curriculum? Why or why not? What challenge/constraints? What 
solutions/mitigations?

• How could those approaches be adjusted, or what parts of or ideas from 
those two approaches could be integrated/implemented into your day-to-
day teaching and learning?
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