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Group Discussion

• How do you help learners enhance their ability to produce written words in 
characters?

• To what extent do you think it is important to help learners develop 
knowledge and understanding upon components within a character?

• How do you help learners develop such knowledge and understanding?

• Would you describe your way of helping learners develop such knowledge 
and understanding teacher-centred or learner-centred? Why and why not? 
What advantage and disadvantage?



Research Project: Developing CSL School Learners’ 
Competency in Written Vocabulary Production 
through MIC-integrated independent learning 
activities
• Our aim: To change the attitude towards Chinese characters being one of 

the most challenging aspects of Chinese language learning

• Research questions: 

How effective are the MIC (Meaningful Interpretation and Chunking) –
integrated independent learning activities for CSL school learners’ 
development of written vocabulary production competency – in comparison 
with rote-learning-only learning activities

• Teacher-Researchers: David Kral, Caiqing Yang, Yan Hong & Yen Fang



Pair-work 
• Have a look at this MIC-

integrated independent 
learning worksheet

• What knowledge/skill does 
each activity aim to help 
learner develop?

• What types of cognitive 
processing would be required 
for each activity?

• What do you think of this 
series of activities? To what 
extent do you think it will help 
learners develop their 
production competency of 
those written words? Why or 
why not?

• Do you think it will work better 
than the rote learning? Why or 
why not?



Revised Bloom’s Taxonomy: A Learning Taxonomy (Darwazeh & Branch, 2016)

Cited from Darwazeh, A. N. (2017). A new revision of the [revised] 
bloom's taxonomy. Distance Learning, 14(3), 13-28.



Rote Learning 
Worksheet



Ceteris paribus (all else being equal)

Baseline test: (week1) 7th March (test all 12 characters)

Data collection 1: (week 2) 14th March (first set of 4 characters )

Data collection 2: (week 3) 21st March (second set of 4 characters )

Data collection 3: (week 4) 28th March (third set of 4 characters )

Final retention test: (week 10) 9th May (all 12 characters )



Data Evaluation 1

4 Marks:

Correct character without any missing or extra stroke

3 Marks:

Character produced with one missing/extra stroke

2 Marks:

One missing or extra stroke in each of the components

1 mark:

More than 1 missing or extra stroke in each of the components



Finding 1 When combining data from all 4 schools, the experimental groups showed 
30% more improvement in their character production than the control group 
(an average improvement of 5.13 marks for the experimental group 
compared to 3.81 marks for the control group). 

School H showed more than twice the improvement for the experimental group across the 10-weeks of 
the study (average 10 marks for the experimental group vs. 4 marks for control).



Data Evaluation 2

2 Marks: 

Correct character without any missing or extra stroke

1 Mark: 

Character produced with one missing/extra stroke

0 Marks: 

One missing or extra stroke in each of the components

0 Marks: 

More than 1 missing or extra stroke in each of the components



Finding 2 
Our original mark scheme had uneven intervals, so we rescaled the results to show only 
completely correct and one mark off correct to better understand how the different 
interventions affected character production. 

The improvement ratio showed no significant difference as highlighted by the box and whisker 
charts below. This shows that both interventions were effective and confirms Finding 1 that 
the chunking method is slightly more effective than rote learning within the constraints of this 
research project.



Limitations and Further Exploration

• Written Vocabulary Recognition Competency > A potential scale of 
written vocabulary knowledge development and correlation between 
the two types of competency regarding written vocabulary acquisition

• Further analysis of data by distinguishing learners’ production with 
previously learned words and with new words

• Learner participants’ linguistic profile and exposition to the language 
better controlled 

• Comparison of experimental groups and controlled groups through pair-
matching



Group Discussion

• Have you used song to help student learn vocabulary? What do you think 
of the method? What outcome?

• When you teach written words in characters, do you normally focus on the 
word form and its meaning, or the word form and its sound ? Why and why 
not?

• Do you think it is important to develop students’ ability to identify the sound 
(i.e. pinyin) of written words in characters? Why or why not?



Research Project: Introducing vocabulary through 
music and its impact on CSL school learners’ 
vocabulary knowledge development

• Our aim: To explore approaches to introduce vocabulary to CSL school learners, 
and to develop their vocabulary knowledge 

• Research questions: 

Research Q1: To what extent does introducing vocabulary through familiar melody 
impact CSL school learners’ development of vocabulary knowledge? 

Research Q2: To what extent does introducing vocabulary through familiar melody 
impact pupils’ overall language learning motivation? 

• Teacher-Researchers: Taylor Zhang (or Bairong Zhang)



Pair-work 1 • Try to pronounce the target words on the lyrics and 
identify their meanings

• Listen to the song while looking at the lyrics
• Sing the song with the lyrics 3 times 

• What knowledge/skill does this series of activities 
each aim to help learner develop?

• What do you think of this series of activities? To 
what extent do you think it will help learners develop 
their vocabulary knowledge of those words? Why or 
why not?



Pair-work 1 • Try to pronounce the target words on the lyrics and 
identify their meanings

• Listen to the song while looking at the lyrics
• Sing the song with the lyrics 3 times 

• What knowledge/skill does this series of activities 
each aim to help learner develop?

• What do you think of this series of activities? To 
what extent do you think it will help learners develop 
their vocabulary knowledge of those words? Why or 
why not?



Vocabulary Knowledge Assessment



Vocabulary Knowledge Assessment



Ceteris paribus (all else being equal)

Timeline Events

17/02/2022 Baseline Assessment (18 words) + Motivational Survey

03-04/03/2022 Post-intervention1 Assessment (6 words) + Motivational Survey

17/03/2022 Post-intervention2 Assessment (6 words) + Motivational Survey

31/03/2022 Post-intervention3 Assessment (6 words) + Motivational Survey

05/05/2022 Motivational Survey



Finding 1 
The impact on the depth of vocabulary knowledge

In the baseline assessment:

1. The results show that the ability to recognise

words is higher than the ability to recall them.

Following each intervention:

2. There was an increase in all four areas of 

vocabulary knowledge. 

3. The ability to recall a word shows much 

greater improvement than the ability to 

recognise them. 



Finding 2 

The impact on language learning motivations

1. Overall, the perceived usefulness of the content, and the competence to succeed

both decreased slightly before increasing to reach a peak right after the last intervention. 

2. Overall, the perceived interest in leaning increased continuously to reach a peak 

right after the last intervention. 

2. The overall motivation decreased after the interventions. 



Limitations

• The delayed vocabulary assessment (a month after the last intervention) 
was not conducted. 

• The delayed interventions and data collection for a few individuals due to 
unexpected absence. 

Further Exploration

• The contrasting findings of the same research project when it is conducted 
in different classes both in the same school and different schools.  

• The correlation between the four aspects of vocabulary knowledge, 
and the beliefs about language learning (rather than just motivation).  



Group Discussion 

• What do you think of these two approaches – i.e. MIC-integrated 
independent learning for written vocabulary, and introducing oral and 
written vocabulary through music - ?

• Would you integrate those approaches into your day-to-day teaching and 
learning? Why and why not?

• How could those approaches be adjusted, or what parts of or ideas from 
those two approaches could be integrated/implemented into your day-to-
day teaching and learning?
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