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What are we
looking at
today?

Understanding data (knowing your pupils)
Assessment vs reported grades
Grading through the 4 skills
Reporting and Setting targets (KS3 & KS4)
What is a RA Grade

* The impact of accurate RA Grade
Using data to plan differentiation and
interventions
Mandarin results vs other subjects
Diagnose and Intervene
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Your roles:

Class Teacher:
* Know the children in your class
* Report accurate grades

can

Head of Department:
* Understanding and using data effectively
* Building Accountability
* Learning Walks
* Book monitoring
* Homework monitoring
* Differentiation
* SOW
* Track intervention

* Plan-Teach-Mark and support your pupils to so as well as they possibly

Understanding Data

* Are we on target?

* How are they being monitored?

* Exceeding target? Name them
* Who are your ‘MUST’ pupils?

5A*- C (inc EM)
5A* - G (inc EM)
A&A* Grades
Ebacc

* Who are the students? Name them
* How do you know their work is A* / A/ B standard?

* Is there anyone at risk? Name them
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Building Accountability

Question Comments Evidence

How good has the overall progress in your
classes been since the previous meeting?

What are the strengths and weaknesses for
progress for different groups of pupils in your
classes (e.g Most Able, Middle Ability, SEN,
EAL, FSM)? Can you explain them?

Is there any way the department can help you
increase the percentage of pupils making
expected progress?

Building Accountability

Class Teacher | % of pupils | Strengths/weaknesses in Comments/actions
making progress of different groups
expected | (e.g. Most Able, Middle Ability,
progress SEN, EAL, FSM).
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Assessment vs Reported Grade

Assessment Grade:
You give a grade based entirely on the assessment.

Reported grade:

When deciding a student’s current levddenee! , you
The level that the student attained in the most recent assessment.

The levels attained in previous assessments.

I f for exampl e, the student attained a |l evel
a Level 3 before, it would be unlikely that vy
than a 4c.

Conversely, if a child had consistently achieved a Level 5, but only achieved a Level 4c in the assessment, it is
unlikely that you would drop a c¢ hi ThidWilstoprwiddloctuatiend g r a
in reported levels.

Evidence from tasks completed duringtheCUwh i ¢ h cont r i bu tprofessiohab t he t

knowledge of the child across the full range of skills for each end of key stage level: Look at the end

of Key Stage Level descriptors: Do you have evidence from work completed in class that the student

is consistently able to demonstrate the skills to achieve the level? If the answer is yes, award them

the level, if the answer is no, do not award them the level.

Reporting of grades: Points to note:

The level reported on should not exceed by more than one sub-l e v e | the student
assessment unless they are in Year 7 and did particularly badly in the baseline assessment.
Learners’ rlwaysdimear -s semetimes stadents do not make progress over a CU and in
some instances, a student will regress. Nearly all students should at least remain on their previous
best reported level unless there is a pattern of underachievement in assessments.
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1. Consistently very good
Context sheets o
3. Room for improvements

4. Gives cause for concern
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Other Comments:

Setting the Minimum Target
Grades (DFE expected Progress)

start end end Y1l
Y10 Y10 Y11 result
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KS2 end end end 2 2
test Y7 Y8 Y9 3 3
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KS4 RA Grade vs
Minimum Target Grades

Key Stage 4 RA Grade
Number | School %
Total | Achieving | Achieving
Number of| Expected | Expected
UJG|JF|E|DJC]|BJ|A S pupils | Progress | Progress
U o(0(0|0 O0O|O0|0]|O 0 0 0
G 0|0 0 |0]|0]0 0 0 0
F 0|0 0 |0]|0]0 0 0 0
E 0 0j0j0]0O 0 0 0
Minimum
Target Grade 01000 0
0 0
3|0 0 4 4 100%
3|3 1 8 7 88%
6 1 9 7 78%
0 1 0
Summary 22 18 82%
0
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KS3 Expected Progress - MFL
P Sl A S R S

1c 1c 1c
1b
la
1b
2c
2b
2a

2b
- c 2a 3c 3c

3b 2a 3b 3c 3b 3b
3a 3c 3a 3b 3a 23

4c 3b 4c 3a 4c 4c
4b 3a 4b 4c 4b 4b
4a 4c 4a 4b 4a 4a

5c 4b 5c 4a 5c 5c
Sb 4a Sb 5c Sb Sb
5a 5c 5a Sb 5a 5a
6¢ Sb 6¢ Sa 6¢ 6¢

=
o T
AS

What is an RA Grade?

A judgement of what grade the pupil is on track to get
in Year 11.

*The grade is a GCSE grade.

* You are not predicting what grade they will get if they sat
the exam today.

* You are considering their current level of attainment
based on work done thus far and potential: how ‘clever’
are they, how hard working? = What are they on track to
getin Year 117
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What is an RA Grade?

A judgement of what grade the pupil is on
track to get in Year 11.

The number is an indication of how solid the
student is on that grade.

1= Already showing signs of improving the grade
2= Solidly working towards that grade

3= May have shown glimpses of that grade but,
for whatever reason they may slip down.

The impact of accurate RA Grade?

Pupil B achieved Level 5 at Key Stage 2, meaning that she should
achieve at least a B grade at GCSE. She coasted through Years 9 &
10, did not revise for test and hasn’t produced any work above an E
grade. She is a very bright pupil. however, and could get a B if she
starts working hard now.

TEACHER REPORTS: fAC20

Complacency from the pupil/parent.

Pupil possibly placed in the wrong set.

Pupil may not be highlighted as needing intervention.
Issues with encouraging pupil to attend intervention.

Pupil may lose interest in subjects where her RA grade is
lower.

* [Pupil does not achieve a c]

* Pupil applies for the wrongpost-1 6 cour se and
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The impact of accurate RA Grade?

Pupil C did not do very well at Key Stage 2, attaining Level
3s. FFT10 predicts that he only has a slim chance of
achieving a C grade in any subject. He has worked
extremely hard throughout his SMMA career and has
consistently produced work of C and B standard in tests.
TEACHER PREDICTS A i

s Pupi | may O6give upod6 in you

» Pupil will not apply to academic courses / Sixth form

* Pupil may be placed in the wrong set.

* Pupil may drop an option or receive mentoring when
not required.

&1 AOOOEIT ¢ 11

Questions for Year 11 teachers: Using the RA sheet.

1.Which ‘Must’ pupils are secure ‘C2’ or better?

2.Which ‘must’ pupils are insecure (‘C3’ or below) but still have a
chance of a C grade?

3.What needs to be done to give them the best chance of a C
grade...

...by the pupil?

...by you the teacher?

...by the department?

...by the academy?
4. Who will take responsibility for ensuring that these plans take
place and check on their effectiveness?
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